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ABSTRACT 
This research analyses the impact of a teaching intervention aimed at the development of historical awareness skills 

in future secondary school social science teachers (n = 19), and its relationship with the curricular inclusion of 
controversial issues, gender and its diversity in history education. From a quasi-experimental design, the Epistemology, 
Methodology and Gender in taught history (EMG) scale was adapted as a data collection instrument. The main results 
obtained report a statistically significant impact of the intervention on the curricular need for didactic treatment of social 
problems and controversial issues, and for addressing education for participatory democracy in the social science 
curriculum; making visible individuals, social groups/collectives and plural identities (including gender); recognizing the 
relative nature of social-historical knowledge; and redirecting historical knowledge towards purposes oriented towards 
social transformation and education for the future. Likewise, after the programme, the representations of future teachers 
tend to weaken the perception of historical knowledge as an interpretative reconstruction of the past, its limited impact 
on the historicity of the present and its absence in the configuration of desirable futures, and to strengthen the need to 
understand the historical method in the teaching of social sciences. 
Keywords: historical awareness skills; curricular inclusion of controversial issues; gender diversity, teacher training; 
secondary education 

1. Introduction 
1.1. Historical awareness in social science teaching 

Historical awareness is an essential third-order concept in the didactics of social sciences[1], which makes 
it possible to operationalize historical learning in order to provide curricular content with a temporal (past-
present-future) and moral meaning[2–5]. Edling et al.[6] show, in their systematic review, that historical 
awareness is related to the moral dimension in history teaching. Miguel-Revilla and Sánchez-Agustí[7], for 
their part, describe the didactic potential of current and controversial topics for the acquisition of historical 
awareness skills. Furthermore, the development of thinking skills and historical awareness has been linked to 
competence learning[8–10]. 

Historical awareness has been defined as an interpretative filter[11] or as an orienting guide in history[12], 
enabling students to generate critical skills, develop civic and citizenship competences to function democratically, 
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and understand historical culture and the uses of history[13,14]. In this way, this concept seeks to promote the 
active participation of citizens in the construction of the present and reflection on desirable futures, guiding 
students in learning about history through the “space of experience” and the “horizon of expectation” proposed 
by Koselleck[15]. 

Epistemic beliefs about the purposes of history teaching are not homogeneous. In fact, Sakki and Pirttilä-
Backman[16] conclude that teachers’ levels of historical awareness in ten European countries are disparate. 
These differences are identified between modern, democratic European countries in the Western North, 
traditional Mediterranean European countries and ultra-nationalist post-communist European countries. For 
the Canadian context, Lévesque and Zanazanian[17] also revealed the interest and need of future teachers to 
develop their historical awareness, and the existence of differential levels by geographical region. These results 
partially coincide with the levels of awareness identified in the case studies by Suárez et al.[18] for the 
Colombian context, and by Ortega-Sánchez et al.[19], and Ortega-Sánchez and Pagès[20] for the Spanish context. 
These investigations reveal few differences between the usually exemplary levels of historical consciousness 
and are in agreement with the conclusions of Escribano and Pagès[21], who argue for imprecision in their 
conceptualisation and operationalisation. 

1.2. The teaching of controversial issues in history education 
Teacher education should provide the necessary theoretical and practical tools to address the pressing 

social issues of our contemporary world[22–24], usually arising spontaneously in the social sciences classroom[25]. 
From a holistic point of view and with an integrated and transdisciplinary perspective, Ortega-Sánchez[26,27] 
argues for the need to include social problems, controversial issues and socially live issues in the curriculum 
and in educational practice in social sciences. Consequently, the didactic treatment of controversial issues and 
the establishment of strategies to promote historical thinking skills in students should necessarily be oriented 
towards the analysis of the public uses of history, through the development of historical awareness, and 
involved in the construction of a critical and democratic historical culture. 

Despite the didactic and educational benefits of the curricular inclusion of controversial topics in the 
development of students’ social thinking skills, there is little evidence of its treatment in the classroom[28]. This 
reality is confirmed in studies such as that of López and Felices de la Fuente[29], in which its influence on the 
development of social competences is demonstrated, together with the existence of significant training 
deficiencies for future teachers to handle this type of content. Likewise, the teaching profiles identified in the 
research by Ortega-Sánchez and Pagès[20] (critical, evasive and technical) show their obstacles to teaching 
controversial subjects and the absence of specific initial training for making curricular decisions in highly 
standardized learning contexts. However, the majority tendency of teachers to avoid controversial topics in 
history teaching sometimes contradicts their teaching practices, a circumstance demonstrated by Jofré et al.[30] 
in the Chilean context.  

In this regard, Giroux[31] warns of the importance of controversial issues and the challenge for teachers to 
implement them in the classroom in the face of social radicalization and polarization. Social and historical 
problems, present in all societies, can be characterized locally and globally from political, economic, social 
and cultural dimensions. From this perspective, ignoring conflict and not facing these problems undermines 
the sense of democracy[32,33]. Another pressing problem is the loss of teachers’ autonomy to work on 
controversial issues[34]. In this context, research by Martínez et al.[35] argues that only 4% of future teachers 
would carry out the training action to address relevant social problems. To this reality should be added the lack 
of treatment of this type of content in university training, which is more focused on disciplinary and 
professional problems[36]. 
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1.3. Gender and its diversity as categories of social analysis in the teaching of history 
From the scientific field of social science education, gender constitutes an essential category of analysis 

in education for global, democratic and egalitarian citizenship, and in education for social justice and the 
development of historical thinking skills[37,38]. In this sense, Ortega-Sánchez et al.[39] and Ortega-Sánchez and 
Pagès[40] highlight the need to incorporate gender diversity in the teaching of history and social sciences in 
order to generate critical discourses on the construction of plural identities. Likewise, university students 
perceive and show interest in the incorporation of the gender perspective in teaching-learning processes, 
although they perceive indifference and institutional neutrality[41]. 

According to Heras-Sevilla et al.[42], it is still necessary to overcome heterosexist attitudes and gender 
stereotypes of teachers, trying to reverse the normative sex-gender system through the recognition of non-
neutrality in the school institution. Along these lines, the systematic review on sexuality and gender diversity 
in education by López-Orozco et al.[43] suggests the need to continue with the institutional and curricular 
inclusion of various groups from the LGTBIQ+ community. 

In this context, the present research seeks to analyze the impact of a teaching intervention aimed at the 
development of historical awareness skills in future secondary school social science teachers, and its 
relationship with the curricular inclusion of controversial issues, gender and its diversity in history education. 

2. Method 
2.1. Participants 

The participant sample consisted of a total of 14 men (73.7%) and 5 women (26.3%), enrolled in the 
Master’s Degree in teacher training for secondary and baccalaureate education at a university in the north of 
Spain. Participants were selected by means of non-probabilistic convenience and purposive sampling, 
according to the possibilities of access to the field of study and according to their degree of suitability to the 
research objectives, respectively. 

2.2. Instrument 
The Epistemology, methodology and gender in taught history (EMG) instrument, validated by Ortega-

Sánchez and Heras-Sevilla[44], was adapted. The EMG scale is constructed from 15 items, 8 of which are 
positively formulated. In order to control for social desirability and acquiescence or tendency to express 
systematic agreement with the statement of the item, the scale includes 7 inverse items (1, 2, 3, 4, 5, 8 and 11). 
Despite the questioning of this practice[45], it has been considered adequate to avoid potential response biases. 

In order to estimate the accuracy, stability and internal consistency, and thus the instrumental ability to 
measure the same construct, Cronbach’s alpha coefficient was calculated. Taking into account the opposition 
of the direction of the attributes between the two sets of variables of the EMG scale, the reverse items were 
recoded and adjusted prior to this calculation. The analysis returned an adequate level (α = 0.89) for the set of 
variables that make up the scale. 

Furthermore, the kaiser-meyer-olkin’s (KMO) measure of sampling adequacy index (0.826) and Bartlett’s 
test of sphericity (χ2

(185) = 247.121, p ≤ 0.001) were calculated, the results of which reported the existence of 
matrix adequacy to be factored and optimal model fit, respectively. Next, evidence of construct validity was 
obtained using exploratory factor analysis (EFA). In this analysis, principal component analysis with varimax 
rotation and loadings above 0.40 was used as the extraction method. 

The analysis returned a factorial solution composed of 6 factors: F1: Social problems, controversial issues, 
and visibility of people and identities in the history taught; F2: Methodology and construction of the historical 
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method; F3: Aims of historical knowledge; F4–F5: Methodology and objectives of the History taught; F6: 
Gender as a category of socio-historical analysis, approximating the dimensions defined in the original 
construction of the scale, which help to explain its coherence and latent structure. These factors explain 72.27% 
of the total variance, a level considered satisfactory. Indeed, the factor loadings matrix shows that the 15 
variables saturate in one of the 6 factors, 6 of them in more than one factor (items 6, 9, 11, 3, 1 and 4) because 
they are linked to the measurement of the constructs with which they are associated (Table 1). 

Table 1. Matrix of rotated factors. Adapted EMG scale. 

 Factors 

1 2 3 4 5 6 

15 The didactic treatment of social problems favours the development of 
social and historical thinking skills in students. 

0.838 - - - - - 

10 Education for participatory democracy should be integrated into the 
history curriculum. 

0.718 - - - - - 

7 One of the responsibilities of history is to make visible all identities, 
social and historical actors. 

0.679 - - - - - 

6 History is not an objective and contrasted narrative set of dates, facts, 
events and social actors. 

−0.588 - - - 0.432 - 

9 Controversial issues should be dealt with in history classes. −0.469 - - - −0.410 0.460 

8 History is the interpretative reconstruction of past events, based on 
sometimes-contradictory evidence. 

- −0.802 - - - - 

2 Knowledge of the historical method is only essential for historians. - 0.656 - - - - 

11 Any narrative or historical account is useful to approach the past. - 0.570 - −0.534 - - 

13 Knowledge of history is essential for social transformation. - - 0.728 - - - 

14 Knowledge of history is essential in education for the future. - - 0.699 - - - 

3 The history taught starts from the reasonable narrative reconstruction 
of past events, from comparison of the available evidence. 

- - 0.503 −0.633 - - 

5 History teaching should focus on past events and/or social problems. - - - 0.457 - - 

1 The historical account taught is not the product of the critical 
application of a systematic process of research. 

0.437 - 0.446 - 0.612 - 

4 It is absurd for students to understand the historical method. - 0.549 - 0.408 0.600 - 

12 The study of gender relations and its diversity represents a valid 
category for the analysis, teaching and understanding of historical 
societies. 

- - - −0.418 - −0.706 

The evidence of estimated reliability and construct validity leads to the conclusion that the instrument has 
adequate psychometric properties for use with prospective secondary school teachers[46]. 

2.3. Design and procedure 
2.3.1. Design 

The present research is positioned in quasi-experimental designs without a control group, also called 
evaluative or intervention studies without random assignment, in which there is an exposure, intervention or 
treatment and a hypothesis to be tested, but there is no randomization of subjects to the treatment and control 
groups or, as in this study, there is no control group. This type of design is based on the measurement and 
comparison of the response, randomized or study variable before and after exposure to the experimental 
intervention. Single-group before-after designs allow for manipulation of the intervention and thus exposure, 
but do not include a comparison group, with each subject acting as his or her own control[47]. 
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In order to reduce the effects of the selected design, this study sought to control the Hawthorne effect or 
response induced by the knowledge of being the object of study. The control of this effect consisted of 
implementing the pre-posttests and the teaching intervention within the framework of the programming of a 
compulsory subject belonging to their training plan, in such a way that it was not perceived as independent 
and experimental in nature from the natural development of the subject. 

Likewise, with the aim of achieving greater internal validity, actions were articulated to control the effect 
of extraneous variables such as maturity (age and similar educational level), reactive effect (reduction through 
the temporal separation between the pre-test and post-test, and the absence of incentives), instrumentation 
(reduction of interference in the results through the early and precise specification of rules for the application 
of the pre-test-post-test, and the development of the teaching programme). In relation to external validity, the 
controlled variables consisted of the absence of indications of participating in a different situation (reactive 
devices), and of interference in the theoretical-methodological design of the general teaching guide for the 
subject. 

2.3.2. Procedure 
Within the framework of the compulsory subject teaching innovation and initiation to educational 

research in the social sciences, included in the syllabus of the Master’s Degree in Secondary Education 
teaching, a training action was designed divided into four theoretical-practical seminars lasting 2.5 h, structured 
in short theoretical presentations (theoretical pills). The thematic blocks addressed were aimed at identifying 
the reasons that define the following topics as controversial issues. These reasons were related to the concept 
of historical consciousness and linked to historical thinking, third order concepts for thinking and teaching 
history, and the importance of social-historical narratives as shapers and reproducers of the way of 
understanding and constructing the world. The controversial issues addressed in the theoretical pills correspond 
to those included in the dimensions defined by Ortega-Sánchez et al.[19] 

Narrative constructions on public health and social responsibility. Pandemics, historical public health 
problems (20th century) such as AIDS (Acquired Immune Deficiency Syndrome) and other diseases that have 
marginalized and discriminated against different social groups; the Spanish black legend; the great pandemics 
of the 20th century; COVID-19; possible global pandemics in the future; social responsibility as an individual 
and social ethical commitment to transform the world; ecologism, human rights, invisibility of groups 
throughout history and in history. 

Narrative constructions on gender diversities. The gender perspective in scientific research: Gender 
diversities. Feminism: Gender as a social construct and its historical diversity. Power relations throughout 
history: The sex-gender system, Coeducation. Gender stereotypes: Invisibility of groups in history. 

Narrative constructions on national identities, exclusionary identities, historical memory and 
migratory crises. Theories of nationalism and the construction of exclusionary identities based on the nation. 
Fascism, Nazism, eco-fascism and neo-fascism; Pinkwashing; The importance of historical and democratic 
memory; Wars, its moral learning, the myths of Francoism to exemplify the equidistance in ethical issues in 
the learning of social sciences; Genocides. The defence of human rights in the face of wars and the 
consequences they have on populations. 

Each thematic block was accompanied by practical group activities (learning monitoring notebook) on 
the contents worked on. These practical activities, a priority in the teaching programme, were based on science 
popularization publications on social networks, disseminated as Twitter threads, photos posted on 
Facebook/Instagram or explanatory videos on TikTok. It also included narrative models that drew on historical 
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thinking to address controversial issues, with the aim of teaching how to construct narratives through the 
application of genealogical historical awareness. 

The adaptation of the EMG questionnaire was administered before and after the full training programme. 
This adaptation was aimed at finding out the different social representations of trainee teachers about the 
epistemological and methodological aims and perspectives of the history taught, with an emphasis on the 
curricular relevance of including social problems, controversial issues and gender and its diversity in history 
education. In the first session, the scale was applied pretest and the first measures were collected. Once 
completed, the specific training to be implemented in the design of the subject syllabus was reported. In the 
last session, after the training action, this instrument was administered again post-test. 

2.4. Data analysis 
Descriptive (means and medians) and inferential analyses were performed on the data obtained. Having 

checked the assumption of factorial normality by means of the Shapiro-Wilk normality test (> 50), student’s 
t-test for related samples was applied to factors F1 (p = 0.054), F4 (p = 0.060) and F5 (p = 0.200) and, if this 
assumption was not met, the Wilcoxon signed-rank test was applied to factors F2 (p = 0.003), F3 (p < 0.001) 
and F6 (p < 0.001). Cohen’s d and Hedges’ g effect sizes were also calculated for each test. 

Finally, in order to determine the probability of correctly rejecting the null hypothesis when it is actually 
false in the population[48] and thus assess the reliability of the p-values obtained, we calculate statistical power. 
In this way, we seek to confirm whether the statistical decisions to reject the null hypothesis offer sufficient 
guarantees of certainty. 

3. Results 
The descriptive results report increasing levels of satisfaction, following the teaching intervention, in the 

first and third factors related to the curricular need for didactic treatment of social problems and controversial 
issues, and for addressing education for participatory democracy in the social studies curriculum; making 
people, social groups/collectives and plural identities (including gender identities [second content block]) 
visible; recognizing the relative nature of social-historical knowledge; and redirecting historical knowledge 
towards aims oriented towards social transformation and education for the future (Table 2). 

Table 2. Descriptive and pre-post test statistics. 

 Measurement 1 Measurement 2     

M (SD) M (SD) t p d 1−β 

F1 3.53 (0.25) 4.03 (0.34) −2.704 0.016 0.68 0.91 

F4 3.23 (0.81) 3.07 (0.53) −0.637 0.533 - - 

F5 2.45 (0.67) 2.44 (0.64) 0.000 1 - - 

 Me (R) Me (R) Z p g 1−β 

F2 3 (2) 2.66 (1.67) −1.216 0.224 - - 

F3 4.50 (1.50) 4.60 (1.51) −1.633 0.102 - - 

F6 5 (2) 5 (2) 0.000 1 - - 

The results reveal statistically significant differences in the first factor. In them, the pretest score (M = 
3.53, SD = 0.25) was lower than the score obtained in the second measurement (post-test). Its effect size 
comprised a medium to large value (M = 4.03, SD = 0.34) (t(16) = −2.704, p = 0.016, d = 0.68) and the power 
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of inference (1−β = 0.91) exceeds the minimum required (80%), so there is a high improbability of committing 
a type II error if H0 is rejected. 

The rest of the factors experience gradual and slight decreases, after the intervention, in contents linked 
to the methodological procedures of research, the construction of historical knowledge, and the methodology 
and objectives of the history taught (factors 2, 4 and 5), or remain at similar values in relation to the perception 
of the socio-cultural concept of gender as a category of analysis in the teaching of historical societies (factor 
6). In this sense, the representations of future teachers tend to weaken the perception of historical knowledge 
as an interpretative reconstruction of the past, of its scarce impact on the historicity of the present and of its 
absence in the configuration of desirable futures, and to strengthen the need to approach and understand the 
historical method in the teaching of social sciences. Consequently, it can be concluded that the acquisition and 
development of historical awareness skills in the didactic treatment of inclusive, plural, problematic and 
controversial narratives is consistent with the very nature of social-historical knowledge. However, the 
differences in the descriptive values obtained in the post-test are not statistically significant with respect to 
those obtained in the first measurement, prior to the teaching intervention. In these factors, therefore, it cannot 
be concluded that there is a clear impact of the training action after its completion. 

4. Discussion 
In line with the findings of the studies by Balbé, et al.[35], Ortuño-Molina and Alvén[49] and Ortega-

Sánchez et al.[19], the results obtained provide relevant information on the viability and suitability of the 
teaching intervention implemented to work on social problems and controversial issues, and to make people 
and identities visible in teacher training. The impact of the programme informs the development of historical 
awareness skills, through the didactic treatment of inclusive, plural, problematic and controversial narratives, 
and the trainee teachers’ ability to interpret and relate controversial issues. 

Consistent with the results of this research, the introduction of methodological changes and innovative 
teaching strategies based on the specific treatment of controversial topics for the development of historical 
memory and awareness[50] has already reported evidence of effectiveness in increasing the interest of future 
teachers in the study of history and its influence on the acquisition of social and citizenship skills[51,52]. Likewise, 
the evaluation of this type of curricular proposals has returned relevant advances in the identification of 
problems, the learning of citizenship skills and the development of argumentative skills, among others, in 
compulsory education students[53,54]. 

According to Tribukait[24], it can be affirmed that curricular content prevails over the teaching of third-
order concepts, which allow teachers to interpret, relate and interpret controversial issues. Despite the 
resistance and reluctance of teachers to work with this type of concepts, the results of this study confirm that 
its inclusion in the teaching of history allows future teachers to develop civic and citizenship skills[23,34], acquire 
historical thinking skills[10], and foster the critical thinking of a democratic, plural and inclusive citizenship 
with the capacity to generate and transform socio-historical narratives[39]. However, trainee teachers do not 
seem to be explicitly committed to the future temporal dimension inherent in the contents addressed (education 
for the future). 

Similarly, initial reluctance to include invisible groups in the history taught continues to be identified. 
These results are consistent with the findings of Ortega-Sánchez et al.[39], who suggest greater attention to the 
educational reception and treatment of controversial topics in the specific field of gender diversity and 
affective-sexual identity. 
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5. Conclusions 
Historical awareness as an interpretative filter[11] or temporal compass[12] is an interesting strategy in 

teacher education to address controversial issues, allowing the possibility of avoiding surprises and dealing 
with them appropriately when they arise spontaneously in the classroom or are deliberately raised on the basis 
of curriculum development[25,36]. In all of these topics, gender and its diversity, conflicts or symbolic and 
physical violence are issues inherent to all historical societies, which is why they must be visible and 
intentionally dealt with in the teaching of social sciences from interdisciplinary integrated models and 
perspectives[27,32–34]. In this sense, in order to avoid “exclusionary impartiality”, “exclusionary neutrality” or 
“impartial neutrality”, we believe it is advisable to adopt the position of “committed impartiality”, 
operationalizing historical thinking and multi-perspective in the teaching-learning process. 

6. Limitations 
The main limitations of the present study lie in the selected research design. The quasi-experimental 

design without a control group limits causal inferential justifications for the effectiveness or impact of the 
teaching intervention. Since it cannot be assured that the observed changes are not attributable to other 
interventions or uncontrolled factors, the absence of a control group has to be considered as a reason for lower 
internal validity of the results. 

Likewise, also in the area of internal validity, the occasional absence of students in some of the activities 
programmed in the intervention could not be controlled to reduce its possible effect on the results (experimental 
mortality). Similarly, specific events, independent of the teaching innovation plan, which may have occurred 
and affected the trainee teachers before and after the treatment (history), could not be explained or analyzed 
as a potential alternating factor in the effects of the programme. 

Author contributions 
Conceptualization, DOS and CBA; methodology, DOS; software, DOS; validation, DOS; formal analysis, 

DOS; investigation, DOS and CBA; resources, DOS and CBA; data curation, DOS and CBA; writing—
original draft preparation, DOS and CBA; writing—review and editing, DOS and CBA; visualization, DOS 
and CBA; supervision, DOS; project administration, DOS and CBA; funding acquisition, DOS. All authors 
have read and agreed to the published version of the manuscript.   

Funding 
This research has been carried out with the support and funding of the project “Future education and 

democratic hope. Rethinking social studies education in times of change” (PID2019-107383RB-I00), funded 
by the State Research Agency-Ministry of Science and Innovation (Government of Spain). 

Conflict of interest 
The authors declare no conflict of interest. 

References 
1. Alvén F. Opening or closing Pandora’s Box?—Third-order concepts in history education for powerful knowledge. 

Ediciones Universidad de Salamanca 2021; 12: 245–263. doi: 10.14201/fdp202112245263 
2. Rüsen J. Historical awareness as a theme in history teaching (Portuguese). METIS—História and Cultura 2020; 

19(38): 16–22. doi: 10.18226/22362762.v19.n.38.01 
3. Santisteban-Fernández A. From historical time to historical consciousness: Changes in the teaching and learning of 

history in the last 25 years (Spanish). Diálogo Andino 2017; 53: 87–99. doi: 10.4067/S0719-26812017000200087 

https://doi.org/10.18226/22362762.v19.n.38.01
https://dx.doi.org/10.4067/S0719-26812017000200087


Environment and Social Psychology | doi: 10.54517/esp.v8i3.1872 

9 

4. Seixas P. A model of historical thinking. Educational Philosophy and Theory 2015; 49(6): 593–605. doi: 
10.1080/00131857.2015.1101363 

5. Popa N. Operationalizing historical consciousness: A review and synthesis of the literature on meaning making in 
historical learning. Review of Educational Research 2022; 92(2): 171–208. doi: 10.3102/00346543211052333 

6. Edling S, Löfström J, Sharp H, Ammert N. Mapping moral consciousness in research on historical consciousness 
and education—A summative content analysis of 512 research articles published between 1980 and 2020. Journal 
of Curriculum Studies 2022; 54(2): 282–300. doi: 10.1080/00220272.2021.1970817 

7. Miguel-Revilla D, Sánchez-Agustí M. Historical consciousness and collective memory: Analytical frameworks for 
history education (Spanish). Revista de Estudios Sociales 2018; 65: 113–125. doi: 10.7440/res65.2018.10 

8. Valdés LB, Pérez FAP. Historical consciousness and the history teaching-learning process. A necessary revision. 
(Spanish). Debates por la Historia 2023; 11(1): 85–113. doi: 10.54167/debates-por-la historia.v11i1.1044 

9. Grever M, Adriaansen RJ. Historical consciousness: The enigma of different paradigms. Journal of Curriculum 
Studies 2019; 51(6): 814–830. doi: 10.1080/00220272.2019.1652937 

10. Körber A. Historical consciousness, knowledge, and competencies of historical thinking: An integrated model of 
historical thinking and curricular implications. Historical Encounters: A Journal of Historical Consciousness, 
Historical Cultures, and History Education 2021; 8(1): 97–119. doi: 10.52289/hej8.107 

11. Zanazanian P. Examining historical consciousness through history as interpretive filter templates: Implications for 
research and education. Journal of Curriculum Studies 2019; 51(6): 850–868. doi: 
10.1080/00220272.2019.1652935 

12. Lévesque S. History as a “GPS”: On the uses of historical narrative for French Canadian students’ life orientation 
an identity. London Review of Education 2017; 15(2): 227–242. doi: 10.18546/LRE.15.2.07 

13. Nordgren K. The sidewalk is a history book: Reflections on linking historical consciousness to uses of history. 
Historical Encounters 2021; 8(1): 1–15. doi: 10.52289/hej8.101 

14. Wilschut A. Historical consciousness of time and its societal uses. Journal of Curriculum Studies 2019; 51(6): 
831–849. doi: 10.1080/00220272.2019.1652939 

15. Koselleck R. The Strata of Time: Studies on History (Spanish). Barcelona; 2001. 
16. Sakki I, Pirttilä-Backman AM. Aims in teaching history and their epistemic correlates: A study of history teachers 

in ten countries. Pedagogy, Culture & Society 2019; 27(1): 65–85. doi: 10.1080/14681366.2019.1566166 
17. Lévesque S, Zanazanian P. Developing historical consciousness and a community of history practitioners: A 

survey of prospective history teachers across Canada. McGill Journal of Education/Revue des sciences de 
l’éducation de McGill 2015; 50(2–3): 389–412. doi: 10.7202/1036438ar 

18. Suárez PPT, Loaiza-Zuluaga YE, López PRP. Echoes of yesterday, today and tomorrow: Historical consciousness 
as a concept and proposal in the training of social science graduates (Spanish). Revista Latinoamericana de 
Estudios Educativos 2014; 1(10): 136–157. 

19. Ortega-Sánchez D, Barba-Alonso C, Carcedo B. The levels of historical awareness and treatment of controversial 
issues in digital environments: A case study with future Spanish secondary school teachers. Participatory 
Educational Research 2023; 10(4): 218–236. doi: 10.17275/per.23.68.10.4 

20. Ortega-Sánchez D, Pagès JR. Teaching controversial issues in social studies: attitudes and practices of secondary 
school teachers (Spanish). In: Humanidades T (editor). Repensar el currículum de Ciencias Sociales: Prácticas 
Educativas Para Una Ciudadanía Crítica. Tirant Lo Blanch; 2022. Volume 2. pp. 79–86. 

21. Escribano C, Pagès J. Social representations of future history teachers about time and historical consciousness 
(Spanish). Reseñas de Enseñanza de la Historia 2019; 17: 17–36. 

22. Ortega-Sánchez D, Olmos R. Relevant social problems or socially live issues in social science teaching (Spanish). 
In: Jara MA, Santisteban A (editors). Contribuciones de Joan Pagès al Desarrollo de la Didáctica de las Ciencias 
Sociales, la Historia y la Geografía en Iberoamérica. Universidad Nacional del Comahue; 2018. pp. 203–214. 

23. Santisteban A. Teaching social sciences based on social problems or controversial issues: State of the art and 
research results (Spanish). El Futuro del Pasado 2019; 10: 57–79. doi: 10.14516/fdp.2019.010.001.002 

24. Tribukait M. Students’ prejudice as a teaching challenge: How European history educators deal with controversial 
and sensitive issues in a climate of political polarization. Theory & Research in Social Education 2021; 49(4): 
540–569. doi: 10.1080/00933104.2021.1947426 

25. Cassar C, Oosterheert I, Meijer, PC. The classroom in turmoil: Teachers’ perspective on unplanned controversial 
issues in the classroom. Teachers and Teaching 2021; 27(7): 656–671. doi: 10.1080/13540602.2021.1986694 

26. Ortega-Sánchez D. The end-purpose of teaching social sciences and the curricular inclusion of social problems. 
Social Sciences 2021; 11(1): 12. doi: 10.3390/socsci11010012 

27. Ortega-Sánchez D. Teaching controversial issues and social problems from an integrated perspective. In: Ortega-
Sánchez D (editor). Controversial Issues and Social Problems for an Integrated Disciplinary Teaching. Springer; 
2022. pp. 1–7. 

https://doi.org/10.1080/00131857.2015.1101363
https://doi.org/10.1080/00131857.2015.1101363
https://doi.org/10.3102/00346543211052333
https://doi.org/10.1080/00220272.2021.1970817
https://doi.org/10.7440/res65.2018.10
https://doi.org/10.52289/hej8.107
https://doi.org/10.1080/00220272.2019.1652935
https://doi.org/10.1080/00220272.2019.1652935
https://doi.org/10.18546/LRE.15.2.07
https://doi.org/10.52289/hej8.101
https://doi.org/10.1080/00220272.2019.1652939
https://doi.org/10.1080/14681366.2019.1566166
https://doi.org/10.7202/1036438ar
https://doi.org/10.14516/fdp.2019.010.001.002
https://doi.org/10.1080/00933104.2021.1947426
https://doi.org/10.1080/13540602.2021.1986694


Environment and Social Psychology | doi: 10.54517/esp.v8i3.1872 

10 

28. Toledo MI, Magendzo A, Gutiérrez V, et al. Teaching “controversial topics” in the history course from the 
perspective of Chilean students (Spanish). Revista de Estudios Sociales 2015; 52: 119–133. doi: 
10.7440/res52.2015.08 

29. López MJ, Felices de la Fuente MdM. Controversial topics for social studies teaching. Analysis of conceptions and 
uses in primary school teachers (Spanish). Educatio Siglo XXI 2023; 41(1): 9–30. doi: 10.6018/educatio.456711 

30. Jofré MIT, Magendzo AK, Gutiérrez VG, Segura RI. Teaching “controversial issues” in the history and social 
science subject from the teachers’ perspective (Spanish). Estudios Pedagógicos 2015; 41(1): 275–292. doi: 
10.4067/s0718-07052015000100016 

31. Giroux HA. The nazification of American society and the challenge for educators. Review of Education, 
Pedagogy, and Cultural Studies 2022; 45(3): 217–232. doi: 10.1080/10714413.2022.2139982 

32. Miralles P, Ibagón-Martín NJ. Historical thinking and controversial issues in social studies education. In: Ortega-
Sánchez D (editor). Controversial Issues and Social Problems for an Integrated Disciplinary Teaching. Springer; 
2022. pp. 65–80. doi: 10.1007/978-3-031-08697-7_6 

33. Ibáñez-Etxeberria A, Albas L, Gaskue S, Vicent N. Education and controversial topics in post-conflict societies: 
The coexistence and memory project in contemporary teacher training in the Basque country. In: Ortega-Sánchez 
D (editor). Controversial Issues and Social Problems for an Integrated Disciplinary Teaching. Springer; 2022. pp. 
81–98. 

34. Santisteban A. Social sciences education based on social problems: Traditions and integrative tendencies. In 
Ortega-Sánchez D (editor). Controversial Issues and Social Problems for an Integrated Disciplinary Teaching. 
Springer; 2022. pp. 23–34. 

35. Martínez MB, González-Valencia GA, Ortega-Sánchez D. Invisibles and global citizenship in secondary education 
teacher training (Spanish). Bellaterra Journal of Teaching and Learning Language and Literature 2021; 14(2): 
e982. doi: 10.5565/rev/jtl3.910 

36. Pérez-Rodríguez N, de-Alba-Fernández N, Navarro-Medina E. The use of controversial issues in higher education 
for citizenship learning. In: Ortega-Sánchez D (editor). Controversial Issues and Social Problems for an 
Integrated Disciplinary Teaching. Springer; 2022. Volume 8. pp. 115–133. 

37. Díez-Bedmar MC. Gender: A key category of analysis for developing competencies for democratic citizenship 
(Spanish). REIDICS: Revista de Investigación en Didáctica de las Ciencias Sociales 2022; 11: 6–19. doi: 
10.17398/2531-0968.11.6  

38. Díez-Bedmar MC. Feminism, intersectionality, and gender category: Essential contributions for historical thinking 
development. Frontiers in Education 2022; 7: 1–8. doi: 10.3389/feduc.2022.842580 

39. Ortega-Sánchez D, Pagès JP, Ibáñez-Quintana J, et al. Hate speech, emotions, and gender identities: A study of 
social narratives on Twitter with trainee teachers. International Journal of Environmental Research and Public 
Health 2021; 18(8): 4055. doi: 10.3390/ijerph18084055 

40. Ortega-Sánchez D, Pagès JP. Critical literacy, social invisibility and gender in primary education teacher training 
(Spanish). REIDICS: Revista de investigación en Didáctica de las Ciencias Sociales 2017; 1: 102–117. doi: 
10.17398/2531-0968.01.102 

41. Miralles-Cardona C, Cardona-Moltó MC, Chiner E. The gender perspective in initial teacher education: A 
descriptive study of student perceptions (Spanish). Educación XX1 2020; 23(2): 231–257. doi: 
10.5944/educXX1.23899 

42. Heras-Sevilla D, Ortega-Sánchez D, Rubia-Avi M. Conceptualization and reflection on gender and sexual 
diversity (Spanish). Perfiles Educativos 2021; 43(173): 148–165. doi: 10.22201/iisue.24486167e.2021.173.59808 

43. López-Orozco CF, López-Caudana EO, Ponce P. A systematic mapping literature review of education around 
sexual and gender diversities. Frontiers in Sociology 2022; 7: 946683. doi: 10.3389/fsoc.2022.946683 

44. Ortega-Sánchez D, Heras-Sevilla D. Design and initial validation of the scales epistemology, methodology and 
gender in taught history (EMG), and women in history (WH) for the evaluation of gender competence of social 
science teachers in training. Universal Journal of Educational Research 2020; 8(5): 1831–1841. doi: 
10.13189/ujer.2020.080519 

45. Suárez-Alvarez J, Pedrosa I, Lozano LM, et al. Using reversed items in Likert scales: A questionable practice. 
Psicothema 2018; 30: 149–158. doi: 10.7334/psicothema2018.33 

46. Kerlinger F, Lee H. Behavioral Research: Research Methods in the Social Sciences (Spanish). McGraw-Hill; 
2002. 

47. Campbell DT, Stanley JC. Experimental and Quasi-experimental Designs in Social Research (Spanish). 
Amorrortu Editores; 1995. 

48. Cárdenas M, Arancibia H. Statistical power and effect size calculating in g*power: Complementary analysis of 
statistical significance testing and its application in psychology (Spanish). Salud & Sociedad 2014; 5(2): 210–224. 
doi: 10.22199/S07187475.2014.0002.00006 

https://doi.org/10.7440/res52.2015.08
https://doi.org/10.7440/res52.2015.08
https://doi.org/10.6018/educatio.456711
https://doi.org/10.4067/s0718-07052015000100016
https://doi.org/10.4067/s0718-07052015000100016
https://doi.org/10.1080/10714413.2022.2139982
https://doi.org/10.1007/978-3-031-08697-7_6
https://doi.org/10.5565/rev/jtl3.910
https://doi.org/10.17398/2531-0968.11.6
https://doi.org/10.17398/2531-0968.11.6
https://doi.org/10.3389/feduc.2022.842580
https://doi.org/10.3390/ijerph18084055
https://doi.org/10.17398/2531-0968.01.102
https://doi.org/10.17398/2531-0968.01.102
https://doi.org/10.5944/educXX1.23899
https://doi.org/10.5944/educXX1.23899
https://doi.org/10.22201/iisue.24486167e.2021.173.59808
https://doi.org/10.3389/fsoc.2022.946683
https://doi.org/10.13189/ujer.2020.080519
https://doi.org/10.13189/ujer.2020.080519
https://doi.org/10.1080/10.7334/psicothema2018.33
https://doi.org/10.22199/S07187475.2014.0002.00006


Environment and Social Psychology | doi: 10.54517/esp.v8i3.1872 

11 

49. Ortuño-Molina J, Alvén F. Swedish and Spanish teacher trainees’ conceptions of gender inequality in a time 
perspective (Spanish). Panta Rei. Revista digital de Historia y Didáctica de la Historia 2021; 15: 161–184. doi: 
10.6018/pantarei.485481 

50. Ibagón-Martín NJ, Miralles-Martínez P. Controversial issues and history education (Spanish). In: Gómez-Carrasco 
CJ, Miralles Martínez P, Souto XM (editors). Teaching Social Sciences for Democratic Citizenship. Barcelona: 
Octaedro; 2021. pp. 123–137. 

51. Castrillo J, Gillate I, Ibáñez-Etxeberria A, et al. Historical memory, apps and teachers in training. Analysis of 
didactic proposals and self-perception of learning (Spanish). REIDICS. Revista de Investigación en Didáctica de 
las Ciencias Sociales 2023; 12: 101–120. doi: 10.17398/2531-0968.12.07 

52. Gillate I, Castrillo J, Luna U, Ibanez-Etxeberria A. Controversial issues and apps for the development of social and 
civic competence. Analysis of the effectiveness of Project 1936 in initial teacher education (Spanish). Revista de 
Psicodidáctica 2023; 28(1): 51–58. doi: 10.1016/j.psicod.2022.10.002 

53. Pineda-Alfonso JA. Educating for citizenship by working with controversial issues in compulsory secondary 
education (Spanish). Revista de Investigación Educativa 2015; 33(2): 353–367. doi: 10.6018/rie.33.2.208441 

54. Salinas-Valdés JJ, Freixa MO. Debating controversial issues to form citizens. An experience with high school 
students (Spanish). Praxis Educativa 2017; 21(3): 40–48. doi: 10.19137/praxiseducativa-2017-210305 

https://doi.org/10.6018/pantarei.485481
https://doi.org/10.6018/pantarei.485481
https://doi.org/10.17398/2531-0968.12.07
https://doi.org/10.1016/j.psicod.2022.10.002
http://dx.doi.org/10.6018/rie.33.2.208441
https://doi.org/10.19137/praxiseducativa-2017-210305

	1. Introduction
	1.1. Historical awareness in social science teaching
	1.2. The teaching of controversial issues in history education
	1.3. Gender and its diversity as categories of social analysis in the teaching of history

	2. Method
	2.1. Participants
	2.2. Instrument
	2.3. Design and procedure
	2.3.1. Design
	2.3.2. Procedure

	2.4. Data analysis

	3. Results
	4. Discussion
	5. Conclusions
	6. Limitations
	Author contributions
	Funding
	Conflict of interest
	References

